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Abstract

Language teachers experience many stressors and challenges due to the physical, emo-
tional, and social demands of their work, negatively impacting their well-being and perfor-
mance. Existing research on language teacher well-being has primarily examined the factors
affecting it. However, limited research has focused on how language teachers’ well-being
changes over time and across long periods. To address this gap, this study investigates the
well-being of two English language teachers in Turkey across the span of their careers from
a Complex Dynamic Systems Theory (CDST) perspective, using a comparative case approach
based on the PERMA framework, a model of psychological well-being and happiness includ-
ing five components: positive emotions, engagement, relationships, meaning, and accomplish-
ment. The data were collected through in-depth interviews with two English language teachers
using retrodictive qualitative modeling (RQM) as the methodology. The data were analysed
separately for each teacher and then compared. The analysis revealed several factors affect-
ing the well-being of both teachers across their careers. The main theme that emerged was
perseverance, which characterized the experience of both participants. Other common themes
included professional development, responsibilities, social interaction, and student improve-
ment. The study identified several factors shaping language teachers’ well-being across their
carreers. The paper concludes with implications for promoting language teachers’ well-being
with suggestions for future research.

Keywords: language teachers’ well-being, comparative case study, retrodictive qualitative mod-
eling, PERMA

Recently, language teacher well-being has gained popularity due to the exten-
sive research on the psychology of language teachers, particularly within the field
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of positive psychology (e.g., Maclntyre, Gregersen, & Mercer, 2016; Maclntyre,
Gregersen, & Mercer, 2019; Mercer & Kostoulas, 2018). This growing interest
in teacher well-being can be traced back to a pivotal shift in applied linguistics:
the introduction of Positive Psychology (PP), which emerged as a counterbalance
to earlier research emphasizing negative emotional factors in language learning
(Maclntyre & Gregersen, 2012). As highlighted by Maclntyre and Gregersen
(2012), PP emphasizes the role of positive emotions (e.g., enjoyment) and the
imaginative capacity of learners to broaden cognitive and motivational resources,
thereby enhancing language acquisition. This shift not only creates new avenues
for exploring well-being as a dynamic, facilitative force in language educa-
tion but also expands its application to teacher psychology. As mentioned in
several studies, this is mainly because teachers’ well-being can have a strong
effect on how much they enjoy their work and how well they can teach their
students, which is crucial not only for them but also for learners since it influ-
ences learner outcomes and happiness (e.g., Bajorek, Gulliford, & Taskila, 2015;
Briner & Dewberry, 2007; Day & Gu, 2010; Gregersen, Mercer, Maclntyre,
Talbot, & Banga, 2020; Mercer, 2021; Talbot & Mercer, 2018). A combination
of individual, professional, and environmental elements, particularly how we
perceive our environment, contributes to our sense of well-being (see Mercer
& Gregersen, 2020). According to Jin, Mercer, Babic, and Mairitsch (2021),
well-being is not static; it constantly changes over time. However, the current
literature on language teacher well-being focuses primarily on the factors that
influence well-being (e.g., Babic, Mercer, Mairitsch, Gruber, & Hempkin, 2022;
Derakhshan, Dewaele, & Noughabi, 2022; Greenier, Derakhshan, & Fathi, 2021;
Proietti & Dewaele, 2021), with a few exceptions (i.e., Sak & Gurbuz, 2023;
Sulis, Mercer, Mairitsch, Babic, & Shin, 2021) providing empirical findings on
the short-term dynamic nature of well-being.

While researchers have focused on the factors affecting language teacher
well-being, limited research has examined how teacher well-being changes over
long periods (i.e., across a career). This lack of research makes it difficult to cre-
ate effective support systems that meet the needs of teachers at different stages
of their careers. One exception to the research on language teachers across
their careers is the study by Hiver (2017), which examined the performance,
motivation, and well-being of EFL teachers, focusing on how language teachers
maintain balance and perform well in difficult and stressful jobs. Furthermore,
Sulis, Mercer, Babic, and Mairitsch (2023) provide a comprehensive exploration
of language teacher well-being across different career stages. However, they do
not delve into the dynamic nature of well-being over time, leaving a gap in the
understanding of the longitudinal trajectory of teacher well-being.

To address this gap, this study examines the well-being of two Turkish
teachers of English from the beginning of their careers to the present, utilizing
the Complex Dynamic Systems Theory (CDST) framework (Larsen-Freeman
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& Cameron, 2008). Exploring the well-being of language teachers can offer
insights into the specific challenges and successes language educators experi-
ence throughout their careers. This research aims to find the dynamic patterns
(i.e., signature dynamics) that affect the teachers’ well-being and understand
the factors that cause changes at different points in their careers. Retrodictive
Qualitative Modeling (hereafter RQM) (Ddrnyei, 2014) is a means for tracing
teachers’ signature dynamics that influence their well-being, and the way the
actions modify it. RQM reverses the typical approach by focusing on examining
the past rather than predicting the future, with the aim of identifying factors
that affect well-being. In this study, the RQM is used to understand teacher
well-being to help create improved and long-lasting working environments for
teachers. This can help teachers to stay longer in their jobs and, in turn, en-
hance student learning outcomes.

Literature Review

Complex Dynamic Systems Theory and Well-Being

Complex Dynamic Systems Theory (CDST), which is a relatively new
approach to Second Language Acquisition (SLA) research, is derived from
ecology, chaos theory, and complexity theory. It examines how humans learn
languages in complex and non-linear ways (Ddrnyei, 2014). CDST has been
developed to understand complex, dynamic, adaptive, and feedback-sensitive
systems (Herdina & Jessner, 2002). According to CDST, language learning
occurs through the cooperation of many components working together in un-
predictable ways (Larsen-Freeman, 1997). Based on this perspective, continuous
changes lie at the center of language development and this change is formed
through internal factors, such as motivation, and external factors, such as social
and teaching environments (Papi & Hiver, 2020; van Geert, 2008). The con-
cept of time scales is a significant part of CDST and it enables researchers to
see the changes in time and understand how these changes affect a student’s
language development (De Bot, 2015). Systems adapt by responding to their
environments and organizing themselves under changing conditions. While
self-organization refers to making internal changes, co-adaptation refers to the
response given to the feedback received from external sources such as teach-
ers or peers (Hiver, 2015). Context includes cognitive, cultural, physical, and
social elements and plays a significant role in CDST because language use and
learning are closely related to these factors (King, 2016; Mercer, 2016). CDST
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makes it possible to see language learning as a system that constantly changes
and is shaped by each student’s unique experiences and personal backgrounds.

Utilizing CDST to examine well-being allows researchers to observe that
well-being evolves over time and is influenced by personal, social, and envi-
ronmental factors. Similar to how language learning changes based on feedback
and different conditions, teacher well-being can also be adapted and changed
depending on the situation, and it is shaped by both internal and external fac-
tors over time (Mercer, 2021; Sulis et al., 2021). Regarding well-being research,
Deci and Ryan (2002) point out two main views: hedonic and eudemonic. The
hedonic viewpoint is about happiness, where well-being means feeling good and
avoiding negative feelings (Kahneman, Diener, & Schwarz, 1999). This type
of well-being is generally measured by Subjective Well-Being (SWB), which is
how people judge their thoughts and feelings about their lives (Diener & Scollon,
2014), and it is linked to happiness (Deci & Ryan, 2002). The eudemonic per-
spective is about having a purpose and meaning in life (Gregersen et al., 2020;
Mercer, 2021). In 2011, Martin Seligman brought together both views in the
PERMA model. The PERMA model includes five elements: Positive Emotions,
Engagement, Relationships, Meaning, and Accomplishment. Like CDST, this
model also sees well-being not as the absence of negative experiences; instead,
it is viewed as a process shaped by good experiences and conditions (Mercer,
Oberdorfer, & Saleem, 2016). Instead of viewing well-being as the opposite of
mental health problems, the model focuses on developing social and personal
strengths (Mercer et al., 2016). This change focuses on understanding how we
can nurture, encourage, and develop our social and personal qualities (Mercer
et al., 2016).

Sulis et al. (2023) propose a different perspective on well-being. They be-
lieve well-being should be understood by looking at a person’s social context,
personal differences, and environment. This is similar to CDST, which sees
well-being as shaped by external and internal factors that change depending
on the person and their social context. Studies have shown that a teacher’s
personal and work life are interconnected and both sides affect their well-being
(e.g., Johari, Yean Tan, & Tjik Zulkarnain, 2018; Mercer, 2021).

More recent conceptualizations of well-being embrace the complex dynamic
system and ecological approach (Bronfenbrenner, 1993; Larsen-Freeman &
Cameron, 2008; Mercer, 2021). Studies based on CDST see well-being as con-
stantly changing and influenced by personal, social, and external factors (Sulis
et al., 2021), thus it is a “broad, multifaceted construct” (TOV, 2018, p. 1). By
looking at teacher well-being as a dynamic system, it can be understood as a re-
sult of ongoing interactions in different social, professional, and personal situa-

tions, which are essential for fully understanding language teacher well-being.
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PERMA

The PERMA model created by Seligman (2011) describes five impor-

tant elements that help increase well-being: Positive Emotions, Engagement,
Relationships, Meaning, and Achievement. Each component plays a special role
in building a satisfying and meaningful life.

L.

Positive Emotions: Feelings like joy, hope, and gratitude are important for
well-being. They help individuals see things more openly and grow intellec-
tually and socially (Fredrickson, 2001; Mercer et al., 2016). These emotions
both increase life satisfaction and improve our physical and mental health by
supporting positive thinking and behavior (Lyubomirsky & Layous, 2013). In
education, encouraging positive emotions in both students and teachers can
increase motivation, creativity, and resilience (Helgesen, 2016; Schiffrin, 2014).

. Engagement: Engagement means being fully involved in an activity, often

reaching a flow state where time seems to fade away (Csikszentmihalyi,
1990). This deep focus brings joy and satisfaction. In teaching, engagement
happens when teachers put their minds, emotions, and actions into activities,
helping them feel connected to their work and more satisfied (Mercer et al.,
2016). Engaged people can focus better, stay persistent, and feel more satis-
fied with life (Ruch, Harzer, Proyer, Park, & Peterson, 2010; Vella-Brodrick,
Park, & Peterson, 2009).

Relationships: Positive relationships are crucial for well-being because they
give social support and a feeling of belonging (Peterson, 2006; Seligman,
2012). In language teaching, strong relationships between teachers and stu-
dents build respect and create a positive classroom environment (Mercer
et al., 2016). Positive connections with colleagues and students also support
teachers’ well-being by building a helpful community (Gregersen et al., 2020).
Meaning: Meaning in life is the feeling of belonging to something bigger
than oneself, which we often get by helping society or finding a purpose-
ful role (Seligman, 2012; Butler & Kern, 2016). For teachers, meaning often
comes from their commitment to teaching and their desire to make a lasting
difference in students’ lives. Research shows that people who feel their lives
have meaning are healthier, stronger, and more satisfied with life (Brassai,
Piko, & Steger, 2011; Steger & Shin, 2010).

Accomplishment: Accomplishment means setting personal goals and achiev-
ing them, which makes us feel skilled and like we are making progress
(Seligman, 2012). For teachers, accomplishment can make them more con-
fident and reduce the chance of burnout (Butler & Kern, 2016). Reaching
goals, staying motivated, and learning new skills is important for feeling
successful (Vasalampi, Salmela-Aro, & Nurmi, 2009).
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Together, these five elements help people lead balanced lives by focusing not
only on their happiness but also on connecting with and helping others (Diener
& Seligman, 2002; Seligman, 2011).

The Present Study

Previous studies have explored the short-term dynamics of teacher well-
being (e.g., Sak & Gurbuz, 2023; Sulis et al., 2021) or focused on specific ca-
reer stages, such as late-career teachers (e.g., Babic, Mercer, Mairitsch, Gruber,
& Hempkin, 2022). While some have examined factors influencing teacher
well-being (e.g., Jin et al., 2021), none have investigated its evolution over an
entire career. Understanding these long-term changes is essential for identify-
ing the factors that affect professional satisfaction and sustainability throughout
a teacher’s career. This study aims to address this gap by using the PERMA
model and a CDST framework to explore longitudinal changes in the well-being
of two Turkish English teachers over their careers. To explore these longitudinal
changes, this study adopts a Retrodictive Qualitative Modeling (RQM) approach,
which allows for an in-depth examination of the signature dynamics shaping
teacher well-being over time. Based on this objective, the author formulated
the following research questions:

1. How do the processes and sequences of events in the teachers’ careers influ-
ence their well-being?

2. What temporal causal mechanisms explain the changes in two teachers’ well-
being throughout their careers?

Method

Research Design

The author adopted Retrodictive Qualitative Modeling (Dornyei, 2014) to
answer the research questions through a comparative case study approach (Dul
& Hak, 2008), enabling both a comparison between the cases and an analysis
of each participant. Ddrnyei (2007) pointed out that a qualitative research
methodology can provide flexibility in answering research questions and ac-
cordingly offer unexpected answers; however, this is difficult to achieve in
a quantitative study. Also, data gathered via qualitative research is valuable
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in identifying individuals, settings, and discussions (Bogdan & Biklen, 1997).
According to Mercer (2020), the significance of qualitative research in captur-
ing the distinctive traits and personal subjectivities of well-being is increasingly
recognized since well-being involves personal opinions and assessments of life.
Retrodictive Qualitative Modeling facilitates the examination of how intricate
patterns emerge within systems through self-organizing processes (Hiver &
Al-Hoorie, 2019).

The first step of RQM is to identify the main outcome such as well-being
in language teaching and then to trace back to the past (retrodict) in order
to understand the factors or connections that led to this result (Hiver, 2017).
This approach illustrates how different factors affect well-being over time. It
emphasizes the importance of context, time, and multiple causes (Hiver &
Al-Hoorie, 2019). Subsequently, typical cases that show this outcome, such as
well-being, are chosen. Data are collected through interviews, questionnaires,
and observations to understand behaviors based on the results and see how
these results developed over time (Gu, 2023). Finally, the findings are analyzed
to explore their broader impact on other systems and offer practical insights
(Hiver & Al-Hoorie, 2016).

Using retrodictive qualitative modeling gave the author a look back at past
events. Although it is not a long-term study (since data were collected from
the two language teachers in two sessions), this method allowed the author to
follow how the teachers’ well-being changed over time in their careers. The
time-related cues obtained during RQM interviews were analyzed through the
Complex Dynamic Systems Theory (CDST) perspective to show how various

factors influenced the participants’ well-being over time.

Context and Participants

This study was carried out at a state university in Turkey, in the School of
Foreign Languages, with two female English teachers, Bella and Emma (pseu-
donyms), who volunteered to take part. Both teachers are from Turkey, hold
master’s degrees in English studies, and are Ph.D. candidates, balancing their
doctoral studies with full-time teaching jobs.

Bella, in her forties, has over 20 years of teaching experience at different
levels of education. She currently teaches English to preparatory students and
also coordinates a CEFR level in the department. Emma, in her thirties, has more
than ten years of teaching experience and has worked at various state univer-
sities in Turkey. She also teaches English to preparatory students. The biodata of
the participants are shown in Table 1.
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Table 1
Biodata of Bella and Emma

Attribute Bella Emma
Age In her forties (exact age not In her thirties (exact age not specified)
specified)
Teaching experience  Over 20 years More than 10 years
Educational Bachelor’s and Master’s degrees Bachelor’s and Master’s degrees in
background in ELT; Ph.D. candidate in ELT English Linguistics; Ph.D. candidate in
ELT
Current role English teacher for preparatory English teacher for preparatory students.

students; CEFR level coordinator No additional roles specified

In this prep school setting, both teachers work with students from different
backgrounds, helping them reach specific language skills needed for their fu-
ture academic studies. Teaching English to preparatory students is challenging
because the teachers must address different levels of student ability and meet
language requirements for university-level education. Both Bella and Emma
mainly use communicative and task-based teaching methods, which focus on
improving students’ practical language skills. They also benefit from the uni-
versity’s professional development programs, which help them manage the
demands of their teaching and studies while maintaining their motivation and
well-being in this busy and challenging work environment.

Procedure and Data Collection

RQM is a three-step process that starts with identifying the outcomes to be
studied, which in this case is language teachers’ well-being. The next step is
to choose participants who represent this outcome. The author used Seligman’s
(2011) PERMA model to explore well-being, focusing on individuals’ positive
experiences. Accordingly, participants were selected based on the PERMA
framework, that is, participants who experienced positive emotions, engaged
in meaningful activities, built good relationships, found meaning in their work,
and accomplished personal goals. To gather information, the author conducted
initial individual and group interviews with four language teachers, focusing
on their well-being. After this stage, the author selected two participants who
met the criteria for the study, using a purposeful sampling method. According
to Patton (2002), purposeful sampling means choosing cases with lots of useful
information to study deeply and help understand important issues better instead
of making general conclusions. The author followed a comparative case study
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approach (Dul & Hak, 2008), by choosing participants who shared similar
characteristics to understand the factors affecting language teachers’ well-being.

In this study, RQM assisted the author in tracking how the well-being of
the two teachers changed throughout their entire teaching careers. Data was
collected through two semi-structured interviews with each participant online
via Zoom. The interviews were audio-recorded and lasted around one hour
each. The audio records were transcribed and immediately deleted after the
completion of the transcription. The interviews consisted of open-ended ques-
tions guided by the PERMA model and the interview questions guided the
participants to go into further detail about how they perceived their well-being
as well as any other personal, environmental, or social factors they believed to
have influenced their perspective throughout their careers. Consequently, this
approach enabled the author to compare and contrast the well-being percep-
tions of the two participants from the beginning of their careers to the present.

Data Analysis

The data analysis comprises the last phase of RQM. As such, the transcribed
data were entered into Atlas.ti software. The initial reading was done by the
researcher to get accustomed to the data. The researcher kept memos. In the
following stage, the initial coding was done with a Thematic Analysis (TA)
approach (Braun & Clarke, 2006). The codes were processed and changed until
a comprehensive set of themes was established. To enhance the reliability of
the coding process, member checking was conducted with the participants. This
enabled the researcher to share preliminary findings and gather feedback on the
emerging themes. Next, an in-depth analysis of the participants’ trajectories was
carried out (RQ1). Finally, the comparative analysis was conducted according
to individual trajectory and identified themes (RQ2).

Ethics

Participants were informed about the purpose of the study and notified that
their involvement was entirely voluntary and that they could withdraw at any
time. All data obtained are kept confidential by the researcher and stored in
a safe place with access limited to the researcher. Therefore, every effort has
been made to protect the rights and values of each participant.
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Results

The main themes that emerged from the analysis of the interview data
form the basis of the results. Each subsequent subsection begins with the ex-
amination of the participants’ career trajectories, with a focus on the signature
dynamics identified in the study. This is followed by a comparative analysis
of the participants’ career trajectories, highlighting the factors that contributed
to their well-being throughout their careers. According to Mills, Durepos, and
Wiebe (2010), comparative case studies aim to find differences, similarities, or
patterns among cases, and at the same time, the cases must be similar enough

to make comparisons possible.

Bella’s Case

Bella began her teaching career in a challenging environment, at a public
school that was located in a disadvantageous area with limited access to basic
needs such as internet and water. This environment had a negative impact on her
view of her profession and her well-being. Facing this hardship, Bella initially
struggled with her sense of purpose. She made every effort to overcome those
challenges and improve herself. She noted: “Well, as a young teacher I felt
that I could fight against the difficulties and make a difference. I tried hard to
cope with the difficulties and wanted to improve myself in my field.” When
asked how overcoming such difficulties made her feel, she mentioned that she
felt happy and powerful, which impacted her well-being positively. In addition,
she mentioned that she did not build good relationships with her students in
the first year of her career and that this was also an issue for her well-being.
She said: “As I mentioned before, my relationships were not good in my first
year with my students.” These challenges made Bella think about leaving her
job; however, she decided to overcome them by making an extra effort, which
made her stay in the profession. This sequence of events illustrates how early
career processes, such as struggles with resources and relationships, shaped her
initial well-being trajectory (RQ 1).

She was later transferred to a school closer to the city center where she
could develop relationships with her students to promote her well-being. Bella’s
signature dynamic was her ability to compensate and adapt to challenges, her
readiness to work hard, and her ability to build supportive relationships. It
was adaptation to changing work environments that made her successful. She
changed the way she taught, suited the new school, and developed positive
relationships with her students. She was able to adapt and deal with problems
in different ways because she was flexible and kept trying. She could deal
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with challenges because she thought and did things differently. This routine
kept her feeling good even when things became difficult. Her habits helped
her stay strong and maintain her job in difficult times. A signature dynamic is
a consistent behavior type, which emphasizes how one reacts to various situ-
ations. This consistent behavior helps in forming positive mindsets or habits.
Bella’s perseverance made her feel fulfilled overall. This was a significant
moment in her career because it showed her how to deal with challenging situ-
ations. She could adapt to new places and her determination helped her grow
in difficult times. She worked in different state schools and always found the
power to overcome problems. She has insisted on this throughout her career
and has always managed to deal with difficulties with determination. Therefore,
perseverance was an important part of her well-being. This phase highlights
a temporal causal mechanism (perseverance) central to (RQ 2), explaining how
her evolving strategies sustained her well-being amid career transitions.

As her career went on, Bella worked hard to grow and improve in her
job. After finishing her undergraduate studies, she earned a master’s degree
in English. She then started working at a state university. Soon after, in addi-
tion to teaching, she began working in the testing unit, seeing it as a chance
to improve. About this, Bella said: “[...] I have learned a lot of things about
assessment which made me feel improved.” This highlights how the testing ex-
perience contributed to her sense of professional fulfillment and well-being. The
dedication of Bella to professional development served as a signature dynamic,
contributing to her well-being positively. However, her university responsibilities
soon became overwhelming, which negatively affected her well-being. While
working in the testing unit at her institution, she expressed feelings of being
overworked. For instance, Bella said: “It was a trying duty and took most of
my time and of course affected my teaching. I could have limited time for
the organization of my classes.” For someone who places great importance on
her personal development and profession, the extra responsibilities negatively
impacted her well-being and left her feeling inadequate. Bella stated during
the member check that she learned a lot during her tenure as a member of the
testing unit; however, she also felt exhausted and knew she needed to leave,
realizing that well-being sometimes requires knowing when to step away from
a stressful environment. She had both positive and negative experiences there
and her well-being went through ups and downs during this period and after
she left. She explained how her heavy workload negatively impacted her over-
all well-being. After leaving the testing unit, she felt the need to focus on her
professional development and soon she was accepted to a Ph.D. program. As
professional growth emerged as a signature dynamic for Bella, focusing on her
studies contributed positively to her well-being throughout her career. These
career sequences illustrate how professional development processes both enhance
and challenge her well-being over time (RQ 1). Furthermore, the interaction
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of commitment to professional development and workload shows the causal
mechanisms that lead to fluctuations in her well-being (RQ 2).

Over the years in her teaching career, Bella found that building good rela-
tionships with her students was very important for her well-being. Regarding
this matter, Bella said: “I had a great relationship with my students. I was
happy where I lived.” Bella also reports that her approach to building relation-
ships with students has changed throughout her career: “[...] my view of my
profession and my students has changed a lot. [...] I can say that if you have
a balanced and good relationship with the students you are one step ahead.”

In her member check speech, she also stated that building strong rela-
tionships enhances the quality of the learning and teaching process, which
contributes to her well-being (RQ 2). This emerged as a signature dynamic
for Bella. Seeing her students improve and having a part in that development
positively improved her well-being and made her happy. Regarding this, Bella
said: “I saw what a teacher means for small kids, how a teacher can affect and
change them. I was amazed with this relationship.” She added: “As a teacher,
the most important satisfaction source for me is seeing my students’ progress
in language learning.” Seeing her students’ progress made her feel fulfilled and
strengthened her commitment to teaching, as it allowed her to see the differ-
ence she was making. These feelings are positively linked to Bella’s well-being.
This evolution in relational dynamics shows how relationship-building processes
became a sustained source of well-being (RQ 1).

In retrospect, Bella’s carreer path shows her signature dynamic of adaptive
perseverance, professional development, and strong relationships with students.
Whether dealing with limited resources, work pressures, or the challenge of
building strong relationships with students, she always found ways to overcome
problems and improve her well-being. Her commitment to growth, along with
the support she built with her students, helped her manage the challenges of
her career with strength and happiness.

Emma’s Case

Emma, on the other hand, began her career as an EFL instructor at a uni-
versity. Although she initially had some doubts about her teaching qualifications
because she graduated in English Linguistics rather than English Language
Teaching (ELT), she stated that she was very motivated and happy with her
work. Emma worked very hard to cope with her initial doubts and put in
lots of effort to feel competent and prepared. She was happy even though
she earned little money in her first job. Regarding these, she said: “I enjoyed
teaching there, but at the same time went on feeling nervous, and studying
a lot just to make sure that I was qualified enough.” Emma’s dedication to
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self-improvement and her determination to become successful despite low
pay motivated her. Although she did not receive a formal ELT education, her
perseverance played a significant role in her well-being and motivation to
keep going. She shared that this period helped her to feel mentally prepared
and confident in her abilities. As she stated, this made her: “[...] work twice
hard [...]” Emma’s perseverance acted as a signature dynamic, a consistent
motivational force that sustained her well-being throughout her career and was
akey part of her success (RQ 2). This early phase demonstrated how her initial
career processes, such as overcoming doubts through perseverance, shaped her
well-being trajectory (RQ 1).

She worked at different state universities and always put in a lot of effort
to prepare for her classes. This dedication helped her grow professionally and
also made her feel proud and happy, demonstrating how early career processes
influenced her well-being (RQ 1). She had to work hard to compensate for her
lack of formal training, a challenge that was frequently mentioned throughout
the interviews. She was always dedicated to her students, even when things
were difficult. When asked about a class that did not work, she said: “I don’t
remember any of my lessons that didn’t work at all because I got prepared
well before my lessons.” Moreover, she says: “[...] no room for error [...].”
This showed how hard she worked to avoid making mistakes in her lessons,
which made her feel competent. Thus, her hard work and sense of adequacy
contributed to her well-being. As she continued to work harder, she developed
professionally, which further contributed to her overall well-being. In this
context, she also noted: “I enjoyed helping my students to achieve their goals
while improving myself as a novice teacher.”

As Emma’s career progressed, she found joy in her professional improve-
ment. After completing her undergraduate studies, she earned a master’s degree
in English. Even when she began working in the demanding testing unit at
her institution, she viewed it as an opportunity to advance in the profession.
Reflecting on her role in the testing unit, Emma stated: “I always saw it as
a way of improving myself (via training, workshops, etc.).” Emma’s commitment
to continuous learning contributed to her well-being, demonstrating how career
progression and job challenges influenced her well-being over time (RQ 1).
As she became more experienced and skilled, the quality of her teaching im-
proved, enabling her to create a positive classroom atmosphere where strong
relationships developed.

During the member check, when asked how professional growth made her
feel, she linked it to a positive impact on her well-being. While her perspective
on her profession and the relationships she built with her students contributed
to her professional development, finding effective ways to communicate with
students became an important part of her career. She added: “Evaluating
my professional experiences across my career, my teaching, my view of my
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profession and my students has changed a lot.” Even though working as a testing
member contributed to Emma’s professional growth, soon it started to become
an overwhelming duty, which negatively affected her well-being (RQ2). While
working in the testing unit at her institution, she expressed feelings of being
overwhelmed. Emma noted: “[...] I felt exhausted because of taking work home
all the time.” This sequence of events shows how the demands of the testing unit
influenced her well-being (RQ 1). Although she learned a great deal during her
time as a member of the testing unit, the workload ultimately led to her deci-
sion to leave the unit and focus on her studies. She reports: “I felt the need to
focus on my academic development starting with a PhD.” By concentrating on
her academic growth, Emma created a positive cycle. This signature dynamic
not only reduced her stress but also encouraged her to engage more deeply in
her studies. Her drive to improve in her profession directly contributed to her
well-being (RQ 2) and continues to do so, as she is currently a Ph.D. student.
This may be seen as a step taken from an exhausting situation to a path that
will make her happy.

Throughout her career, Emma’s well-being was also affected by the positive
relationships she had at school. In particular, her learners played an important
role in her well-being. She noted that collaborative, sincere relationships con-
tributed to her happiness and created a productive learning environment (RQ 2).
Regarding this matter, Emma stated: “The classrooms where my students and
I could work as a team and establish a sincere relationship, always contributed
to all of us.” However, later in her career, she states: “I also realized that some-
times it is possible that I cannot create a relationship at that level with some of
my students.” As Emma gained more experience, she realized that it was not
always possible to connect deeply with every student. In the beginning, she
felt disappointed if she could not form strong bonds with them. Over time, she
accepted the complexity of interrelationships, recognizing that each student is
different, and she learned to adjust her approach to fit their needs. She adds:
“At the beginning of my teaching journey, I used to beat myself up if it didn’t
happen. However, now I still do what I can, but accept the fact that it is an
“interrelationship” because now I’'m more aware that each of my students is
unique, so are their preferences.” Emma’s experiences show how complex and
dynamic the classroom can be. This complexity affected her attitude toward her
relationships with her students. Initially, she criticized herself, however, now
she acknowledges the complex characteristics of language education. In this
way, she can preserve her well-being by not accusing herself of being a bad
teacher. In this way, Emma’s evolving approach to relationships showed how
career processes influenced her well-being over time (RQ 1).

Over the years, Emma acknowledged that seeing her students improve
and having a part in that development positively improved her well-being and
made her happy. Regarding this, Emma expressed her enjoyment and stated:
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“I enjoyed helping my students to achieve their goals [...].” Her well-being im-
proved even more when she saw her students making progress, which made her
feel more purposeful and committed to teaching. Emma said: “I love it when
I see my students’ improvement as it is nice to see that I can touch their lives.”
The performance of Emma’s students was also influenced by the relationship
she cultivated with them.

A review of Emma’s carreer trajectory, her characteristic perseverance,
dedication to career development, and building strong relationships with stu-
dents are apparent. Even though she had doubts about her teaching qualifica-
tions and faced a heavy workload during her time at the testing unit, Emma
kept focusing on improving her teaching skills and helping her learners. Her
perseverance gave her a clear sense of purpose and well-being that continued
for a long time (RQ 2). Moreover, her will to keep learning combined with
her ability to develop supportive relationships in the classroom has enhanced

progress in her career.

A Comparative Analysis of Bella and Emma’s Teaching Trajectories

Both Bella and Emma are two inspiring educators who are passionate about
their work. Their dedication has helped them overcome many challenges. Bella
began her career at a state school situated in a disadvantageous area where
resources were limited and had many students with difficult backgrounds.
Even though Bella faced many difficulties, she was determined to make a dif-
ference. Later, she was assigned to a new school where her determination to
create a supportive learning environment helped her learners make good pro-
gress. Emma also began her career facing challenges. Even though she had a
bachelor’s degree in English Linguistics, initially she had not received a formal
education in teaching English as a foreign language. She had a low income
at the beginning of her career; however, she was happy and worked hard to
improve her teaching skills. Her efforts led her to pursue a Master’s degree in
English Language Education, which advanced her career. Both teachers were
motivated to keep improving, which is why they joined workshops, read a lot,
and took courses to improve their skills. Also, they focused on building strong
relationships with their colleagues. They derived satisfaction from students’
progress and the friendships they had made with other teachers. Bella and
Emma’s stories show the perseverance and dedication teachers put into their
work emphasizing how important perseverance is to overcome challenges and
find satisfaction in their careers. Factors linked to Bella and Emma’s well-being
are shown in Table 2.
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Table 2
Comparison of Factors Affecting Bella and Emma's Well-Being

Factor Bella’s Case Emma’s Case
Initial challenges  Negative impact: Disadvantaged Negative impact: Doubts about qualifica-
school environment, limited re- tions (non-ELT background).
sources, poor student relationships. Positive adaptation: Overcompensation
Positive adaptation: Perseverance, through hard work and self-study.

adaptability, and effort to improve.

Professional Positive: Pursued master’s, PhD, Positive: Master’s, PhD, and testing unit
development and testing unit roles for growth. roles for advancement.
Negative: Overwhelmed by testing Negative: Testing unit exhaustion led to
unit workload. stress.
Responsibilities Negative: Testing unit duties re- Negative: Testing unit demands led to
duced class preparation time, caus- burnout.
ing inadequacy. Adaptation: Prioritized PhD to reduce

Adaptation: Left to focus on PhD. stress.

Social Negative: Struggled early with Positive: Collaborative relationships

relationships student relationship. enhanced well-being.
Positive: Evolved into a key Adaptation: Accepted complexity of
well-being factor via balanced student dynamics over time.
relationships.

Perseverance Signature dynamic: Flexibility Signature dynamic: Perseverance
in teaching style, perseverance in through self-doubt and workload
changing environments. pressures.

The causal mechanisms (RQ2) influencing the two participants’ well-being
are shown in Figure 1.

Discussion

Complex Dynamic Systems Theory (CDST) conceptualizes language
teacher well-being as a dynamic state that evolves over time rather than
remaining fixed. Well-being is influenced by various factors such as personal,
professional, and environmental. According to CDST, it is determined by the
way these factors interact and adapt to changing situations (Sulis et al., 2021).
Language teachers’ well-being is multifaceted and fluid (Sak & Gurbuz, 2023;
Sulis et al., 2021), dependent on the context (Mercer, 2020), and the interplay
of numerous factors.

Various factors affecting language teachers’ well-being have been identified by
previous research and significant insights have been provided (e.g., Derakhshan
et al., 2022; Ergiin & Dewaele, 2021; Greenier et al., 2021). This study offers
new insights about how language teachers’ well-being changes over time and is
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consistent with previous research. In this study, the well-being of two Turkish
teachers of English was examined to explore the causal mechanisms that in-
fluence their well-being and signature dynamics that shape their behavior by
analyzing their career trajectories.

Figure 1
The Model of Factors Contributing to Bella and Emma’s Well-Being

P

Perseverance

Social
Relationship

In this study, the usual, stable behaviors that reflect each teacher’s well-
being are referred to as “signature dynamics,” while the factors causing
changes in their well-being over time are referred to as causal mechanisms.
The study found that perseverance plays a significant role in shaping teachers’
well-being as a key signature dynamic. Both teachers discussed overcoming
career challenges without thinking about resignation, which demonstrates their



TAPSLA.18258 p. 18/26 Safak Ugmaz

perseverance during challenging times. This shows the role of perseverance in
maintaining their well-being.

According to Hiver (2018), many variables at play may facilitate or prevent
instructors from adjusting and recovering when faced with adverse situations,
including protective variables that may be connected to one’s ability to self-
regulate, supporting connections, and environmental features. The results so
demonstrate that these professionals gain access to a variety of options to help
them overcome challenges in both their personal and professional lives and
maintain their careers (Jin et al., 2021).

Regarding the participants’ perseverance, Bella showed determination after
she had the opportunity to change her workplace. Even though her first job
experience was negative, she chose to continue pursuing her job. Bella’s perse-
verance became a signature dynamic of her career, helping her stay focused and
stable despite challenges. These specific behaviors assist individuals in adapt-
ing to the challenges they encounter. Bella’s continued perseverance helped her
keep her well-being steady, even when her work environment changed. This
consistent pattern in her behavior highlights her perseverance and determina-
tion. These qualities play an important role in enhancing her well-being, as
they help her deal with difficult situations more effectively.

Emma, on the other hand, worked at a school where she did not earn the
money she deserved. However, she was happy with her job because she had
great relationships at school. Making little money might have been a negative
aspect for her; however, instead of focusing on this challenging circumstance,
she continued her career. For Emma, perseverance similarly emerges as a sig-
nature dynamic that helped her stay strong and motivated, even when she faced
financial difficulties. She was able to keep focused on her job, despite low
payment, which shows how her determination helped her maintain a positive
attitude by focusing on good relationships and the purpose of her work.

CDST suggests that well-being does not follow a simple, linear path. Instead,
it is influenced by different factors at different times, leading to times of growth
and stability as well as times of difficulty. Both Bella and Emma experienced
this change in their well-being: their well-being improved when they had strong
relationships and opportunities to develop professionally; however, they also
faced challenges when they had heavy workloads. The perseverant behavior of
Bella and Emma helped them survive severe conditions. Their determination
shows the “Meaning” component of PERMA, as both teachers find a sense of
purpose and satisfaction in overcoming challenges at work.

Also, their ongoing commitment to their job matches the “Achievement”
aspect, as they both work hard to improve despite facing difficulties. In line
with the perseverance, the commitment participants showed to professional
development is a source of increased well-being. This positive view of learn-
ing has the potential to be a truly useful psychological ability for teachers to



Language Teachers’ Well-Being from the Complex Dynamic Systems... TAPSLA.17859 p. 19/26

make use of and gain strength. According to Trejo and Roux (2014), since
professional development experiences are the result of teachers’ attentiveness,
it is more likely that teachers feel fully dedicated to that improvement, and the
changes that come from these experiences can last long.

Throughout their careers, both Emma and Bella continued to grow profes-
sionally, which served as a signature dynamic for both of them. They completed
master’s programs, participated in many trainings and workshops, and now
they continue as PhD students. Being able to advance in the profession was
positively linked with their well-being. Their dedication to professional devel-
opment shows Engagement, as they take part in learning opportunities that
help them grow. Additionally, the sense of achievement they feel fits with the
Achievement component of PERMA, increasing their well-being as they reach
new goals in education.

While growing professionally, not only did the teachers learn about their jobs,
but they also improved the relationships they built with their students. Bella
mentioned how she in time managed to find the right balance between herself
and her students, which shows how the effect of professional development can
be long-lasting. Professional development helped improve the well-being of both
teachers. By focusing on growing their skills, Bella and Emma became more
confident, which made them more committed to teaching. This shows the idea
of reciprocal influences in CDST, where personal growth and well-being affect
each other in a continuous cycle.

The analysis also showed that social relationships are significant in enhanc-
ing the well-being of the participants. This result is parallel with the literature
as it suggests that social interactions are important for language teachers’ well-
being (e.g., Jin et al., 2021; Mairitsch et al., 2021; Talbot & Mercer, 2018). The
relationships Bella and Emma had with their students, colleagues, and admins
at their institutions contributed positively to their well-being. This also shows
the importance of context in language teacher well-being (Mercer, 2021).

Both teachers expressed that they had great relationships across their careers,
which was a source of satisfaction and happiness. Specifically for Emma the
strong friendships she built worked as a signature dynamic that helped her feel
good about her work. These regular, friendly interactions became very impor-
tant for her happiness and enhanced her motivation. Her social connections
provided a reliable source of joy and support in her professional life. Social
relationships played a key role in the teachers’ careers, acting as a central and
important factor.

For instance, Emma often emphasized that her strong interpersonal rela-
tionships contributed to her well-being, especially during difficult times. This
shows how social connections can support well-being when facing challenges.
The concept of signature dynamics within CDST helps explain how such rela-
tionships foster stability and emotional strength, helping individuals maintain
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balance in evolving work environments. Furthermore, as Bella and Emma
gained professional experience, they developed more effective ways of interact-
ing with others. In this way, the maturation of the teachers positively affected
their teaching practice in general.

The strong social bonds Bella and Emma developed with students, colleagues,
and administrators show the Positive Relationships component of the PERMA
model, which is important for well-being. Additionally, their engagement with
students enhanced a sense of Meaning in their work, as they perceived their
roles as extending beyond teaching toward a greater purpose.

Regarding student improvement, the data indicated that teachers experienced
a sense of accomplishment when observing their students’ progress, which was
positively linked with their well-being and also consistent with the literature (Shin
et al., 2023). Both Emma and Bella derived satisfaction from observing their stu-
dents’ progress and achievements, which contributed positively to their well-being.
From their early stages as novice teachers to their current positions as experienced
teachers, they felt strong commitment to support their students’ success.

At this point, the relationships they built throughout their careers played
a ignificant role and emerged as a signature dynamic. They bonded with their
students and put in every effort they could to help them succeed. It was gratify-
ing to see their students succeed due to their dedication, which probably is the
best a teacher can feel. Both teachers’ satisfaction reflects the Achievement com-
ponent of PERMA, which resulted in a sense of accomplishment. Additionally,
the relationships they built with students enhance the Positive Relationships
aspect, creating a supportive and fulfilling teaching environment.

One factor that negatively affected language teachers in the present study
was their professional responsibilities. According to the literature, additional
responsibilities are said to serve as a heavy workload for language teachers
(e.g., Shin et al., 2023; Pourbahram & Sadeghi, 2022), which brings about stress
(Maclntyre et al., 2019). This finding is consistent with the data obtained in
the present study. For example, Bella and Emma faced an increased workload
during their time in the testing unit at their institution. As a result, they had
less time to prepare for their lessons and had to take work home, which nega-
tively impacted their well-being.

While multiple sources contributed positively to Bella and Emma’s well-
being, an increased workload was a threat to them. Particularly, it affects the
Positive Emotions component of PERMA by increasing stress and reducing
teachers’ energy for personal satisfaction. Additionally, it challenges the sense
of Meaning in their work, as excessive responsibilities reduce the time for
meaningful interactions and impactful teaching moments. Therefore, school
administrators must ensure teachers are not overwhelmed by stress, as it can
negatively affect their well-being.
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Lastly, CDST shows that well-being is affected by the context and environ-
ment in which teachers work. Bella and Emma’s story illustrate how persever-
ance, workload, professional development opportunities, and social relationships
affected their well-being over time. These findings show that creating a sup-
portive environment for teachers can help improve their well-being and benefit
both teachers and students.

Conclusion and Implications

The study aimed to investigate how different factors affected the well-
being of two Turkish teachers of English over time and to find out the signature
dynamics that support or challenge their well-being. The study emphasized the
important role of professional development, perseverance, responsibilities, social
relationships, and student progress in teachers’ well-being. These changes not only
improved teachers’ skills but also fostered a sense of accomplishment and engage-
ment, thereby contributing to their well-being. The results showed that offering
professional development opportunities is important, as well as that perseverance
and experience enhance teachers’ well-being. Teachers’ hard work and commit-
ment played a significant role in their well-being. Moreover, the relationships they
formed created a supportive teaching environment in which teachers felt valued
and connected. This, in turn, led to a school culture that supported long-term mo-
tivation and resilience among teachers. In addition, seeing their students’ achieve-
ments added meaning to their work and increased their job satisfaction. However,
additional responsibilities threatened their well-being. School authorities should
ensure that teachers’ responsibilities are manageable so they can balance their
personal and work lives. This can help reduce burnout and improve long-term job
satisfaction for teachers. By focusing on these factors, school leaders can create
an environment in which language teachers can maintain well-being, which will
help retain teachers and improve student results.

Limitations and Suggestions for Future Research

This study has several limitations. First, it did not focus on the moment-
to-moment-changes in language teachers’ well-being. These short-term changes
could provide important insights into the factors that affect well-being, that
is, daily interactions, classroom experiences, or support from school leaders.
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Future research could use methods such as real-time data collection, including
the idiodynamic method, to track these changes and examine how they af-
fect teachers’ long-term well-being. Investigating these changes could provide
insights into fluctuations in teachers’ well-being. Another limitation was the
small sample size, as the study included only two teachers. While in-depth case
studies offer useful knowledge, they may not apply to all teachers. Future re-
search could include a larger and more diverse group of language teachers from
different regions, school types, and levels of experience to make the findings
more widely applicable. Additionally, a cross-cultural study examining teachers
from different countries could constitute a valuable avenue for future research.
Comparing teacher well-being across diverse cultural contexts would offer
a more comprehensive understanding of the global factors influencing well-
being and how they vary between cultures. Furthermore, while Retrodictive
Qualitative Modeling (RQM) is an effective method for collecting retrospective
data, it may be prone to biases in recollection, particularly over a long time.
Teachers may have a distorted or selective memory of past events, which could
influence the results. Future studies could consider combining RQM with other
real-time methods, such as teacher journals or regular reflective practices, to
provide a more balanced view of teachers’ well-being over time.

References

Acton, R., & Glasgow, P. (2015). Teacher wellbeing in neoliberal contexts: A review of the
literature. Australian Journal of Teacher Education, 40(8), 99-114.

Aclterman, A., Engels, N., Van Petegem, K., & Pierre Verhaeghe, J. (2007). The well-being
of teachers in Flanders: The importance of a supportive school culture. Educational
Studies, 33(3), 285-297.

Babic, S., Mercer, S., Mairitsch, A., Gruber, J., & Hempkin, K. (2022). Language teacher well-
being in the workplace. Theory and Practice of Second Language Acquisition, 8(1), 11-34.

Bajorek, Z., Gulliford, J., & Taskila, T. (2015). Healthy teachers, higher marks? Establishing
a link between teacher health and wellbeing, and student outcomes. The Work Foundation.

Bogdan, R., & Biklen, S. K. (1997). Qualitative research for education. Allyn & Bacon.

Brassai, L., Piko, B. F., & Steger, M. F. (2011). Meaning in life: Is it a protective factor for
adolescents’ psychological health? International Journal of Behavioral Medicine, 18, 44-51.

Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative Research
in Psychology, 3(2), 77-101.

Briner, R., & Dewberry, C. (2007). Staff well-being is key to school success. Worklife Support
Ltd/Hamilton House.

Butler, J., & Kern, M. L. (2016). The PERMA-Profiler: A brief multidimensional measure of
flourishing. International Journal of Wellbeing, 6(3), 1-48.

Charmaz, K. (20006). Constructing grounded theory: A practical guide through qualitative
analysis. SAGE Publications.



Language Teachers’ Well-Being from the Complex Dynamic Systems... TAPSLA.17859 p. 23/26

Creswell, J. W. (2009). Mapping the field of mixed methods research. Journal of Mixed Methods
Research, 3(2), 95-108.

Csikszentmihalyi, M. (1990). Flow: The psychology of optimal experience. Harper & Row.

Day, C., & Gu, Q. (2010). The new lives of teachers. Routledge.

De Bot, K. (2015). Rates of change: Timescales in second language development. In Z. Dornyei,
P. D. Maclntyre, & A. Henry (Eds.), Motivational dynamics in language learning (pp.
29-37). Multilingual Matters.

Deci, E. L., & Ryan, R. M. (Eds.). (2002). Handbook of self-determination research. University
of Rochester Press.

Derakhshan, A., Dewaele, J. M., & Noughabi, M. A. (2022). Modeling the contribution of
resilience, well-being, and L2 grit to foreign language teaching enjoyment among Iranian
English language teachers. System, 109, 102890.

Diener, E., & Scollon, C. N. (2014). The what, why, when, and how of teaching the science of
subjective well-being. Teaching of Psychology, 41(2), 175-183.

Dul, J., & Hak, T. (2008). Case study methodology in business research. Routledge.

Dérnyei, Z. (2007). Research methods in applied linguistics: Quantitative, qualitative, and
mixed methodologies. Oxford University Press.

Dérnyei, Z. (2014). Researching complex dynamic systems: ‘Retrodictive qualitative modelling’
in the language classroom. Language Teaching, 47(1), 80-91.

Ebadijalal, M., & Moradkhani, S. (2022). Understanding EFL teachers’ wellbeing: An ac-
tivity theoretic perspective. Language Teaching Research, 136216882211255. https://doi.
org/10.1177/13621688221125558

Ergiin, A. L. P, & Dewaele, J. M. (2021). Do well-being and resilience predict the foreign
language teaching enjoyment of teachers of Italian? System, 99, 102506.

Fredrickson, B. L. (2001). The role of positive emotions in positive psychology: The broaden-
and-build theory of positive emotions. American Psychologist, 56(3), 218-226. https://doi.
0rg/10.1037/0003-066X.56.3.218

Greenier, V., Derakhshan, A., & Fathi, J. (2021). Emotion regulation and psychological well-be-
ing in teacher work engagement: A case of British and Iranian English language teach-
ers. System, 97, 102446.

Gregersen, T., Mercer, S., MacIntyre, P., Talbot, K., & Banga, C. A. (2020). Understanding lan-
guage teacher wellbeing: An ESM study of daily stressors and uplifts. Language Teaching
Research, 27(4). https://doi.org/10.1177/1362168820965897

Gu, Y. (2023). An introduction to retrodictive qualitative modeling as an emerging method on
affective variables in SLA research. Frontiers in Psychology, 14, 1081502.

Hascher, T., & Waber, J. (2021). Teacher well-being: A systematic review of the research liter-
ature from the year 2000-2019. Educational Research Review, 34, 100411.

Helgesen, M. (2016). Happiness in ESL/EFL: Bringing positive psychology to the classroom.
In P. D. Mclntyre, S. Mercer, & T. Gregersen (Eds.), Positive psychology in SLA 97 (pp.
305-323). Multilingual Matters.

Herdina, P., & Jessner, U. (2002). 4 dynamic model of multilingualism: Perspectives of change
in psycholinguistics. Multilingual Matters.

Hiver, P. (2015). Attractor states. In Z. Dornyei, P. D. Maclntyre, & A. Henry (Eds.), Motivational
dynamics in language learning (pp. 20-28). Multilingual Matters.

Hiver, P., & Al-Hoorie, A. H. (2016). A dynamic ensemble for second language research: Putting
complexity theory into practice. The Modern Language Journal, 100(4), 741-756.

Hiver, P. (2017). Tracing the signature dynamics of language teacher immunity: A retrodictive
qualitative modeling study. The Modern Language Journal, 101(4), 669—690.


https://doi.org/10.1177/13621688221125558
https://doi.org/10.1177/13621688221125558
https://psycnet.apa.org/doi/10.1037/0003-066X.56.3.218
https://psycnet.apa.org/doi/10.1037/0003-066X.56.3.218
https://doi.org/10.1177/1362168820965897

TAPSLA.18258 p. 24/26 Safak Ugmaz

Hiver, P. (2018). Teach strong: The power of teacher resilience for L2 practitioners. In S. Mercer
& A. Kostoulas (Eds.), Language teacher psychology (pp. 231-246). Multilingual Matters.

Hiver, P., & Al-Hoorie, A. H. (2019). Research methods for complexity theory in applied lin-
guistics (vol. 137). Multilingual Matters.

Jerrim, J., & Sims, S. (2021). When is high workload bad for teacher wellbeing? Accounting for
the non-linear contribution of specific teaching tasks. Teaching and Teacher Education, 105,
103395.

Johari, J., Yean Tan, F., & Tjik Zulkarnain, Z. 1. (2018). Autonomy, workload, work-life
balance and job performance among teachers. International Journal of Educational
Management, 32(1), 107-120.

Jin, J., Mercer, S., Babic, S., & Mairitsch, A. (2021). “You just appreciate every little kindness™:
Chinese language teachers’ wellbeing in the UK. System, 96, 102400.

Kahneman, D., Diener, E., & Schwarz, N. (Eds.). (1999). Well-being: The foundations of hedonic
psychology. Russell Sage Foundation.

King, J. (2016). Classroom silence and the dynamic interplay between context and the language
learner: A stimulated recall study. In J. King (Ed.), The dynamic interplay between context
and the language learner (pp. 127-150). Palgrave Macmillan UK.

Kinman, G., Wray, S., & Strange, C. (2011). Emotional labour, burnout and job satisfaction in
UK teachers: The role of workplace social support. Educational Psychology, 31(7), 843—856.
https://doi.org/10.1080/01443410.2011.608650

Larsen-Freeman, D. (1997). Chaos/complexity science and second language acquisition. Applied
Linguistics, 18(2), 141-165.

Larsen-Freeman, D., & Cameron, L. (2008). Complex systems and applied linguistics. Oxford
University Press.

Placa, L. L., McNaught, V., & Knight, A. (2013). Discourse on wellbeing in research and
practice. International Journal of Wellbeing, 3(1), 116—125. https://doi.org/10.5502/ijw.v3il.7

Lyubomirsky, S., & Layous, K. (2013). How do simple positive activities increase well-being?.
Current Directions in Psychological Science, 22(1), 57-62.

Maclntyre, P., & Gregersen, T. (2012). Emotions that facilitate language learning: The pos-
itive-broadening power of the imagination. Studies in Second Language Learning and
Teaching, 2(2), 193-213.

Maclntyre, P. D., Gregersen, T., & Mercer, S. (2016). Positive psychology in SLA. Multilingual
Matters.

Maclntyre, P. D., Gregersen, T., & Mercer, S. (2019). Setting an agenda for positive psychology
in SLA: Theory, practice, and research. The Modern Language Journal, 103(1), 262-274.

Mairitsch, A., Babic, S., Mercer, S., Sulis, G., Jin, J., & King, J. (2021). Being a student,
becoming a teacher: The wellbeing of pre-service language teachers in Austria and the
UK. Teaching and Teacher Education, 106, 103452.

Maslow, A. (1962). Toward a psychology of being. D. Van Nostrand Company. https://doi.
0rg/10.1037/10793-000

Mercer, S., Oberdorfer, P., & Saleem, M. (2016). Helping language teachers to thrive: Using
positive psychology to promote teachers’ professional well-being. In D. Gabrys-Barker
& D. Gatajda (Eds.), Positive psychology perspectives on foreign language learning and
teaching (pp. 213-229). Springer.

Merecer, S., & Kostoulas, A. (Eds.). (2018). Language teacher psychology (vol. 1). Multilingual
Matters.

Merecer, S. (2020). The wellbeing of language teachers in the private sector: An ecological perspec-
tive. Language Teaching Research, 136216882097351. https://doi.org/10.1177/1362168820973510

Merecer, S., & Gregersen, T. (2020). Teacher wellbeing. Oxford University Press.


https://doi.org/10.1080/01443410.2011.608650
https://doi.org/10.1037/10793-000
https://doi.org/10.1037/10793-000
https://doi.org/10.1177/1362168820973510 

Language Teachers’ Well-Being from the Complex Dynamic Systems... TAPSLA.17859 p. 25/26

Mercer, S. (2021). An agenda for well-being in ELT: An ecological perspective. ELT Journal,
75, 14-21.

Mills, A. J., Durepos, G., & Wiebe, E. (Eds.) (2010). Encyclopedia of case study research.
SAGE Publications, Inc. https://doi.org/10.4135/9781412957397

Mora, A., Trejo, P., & Roux, R. (2014). English language teachers’ professional development
and identities. Profile Issues in Teachers Professional Development, 16(1), 49—62.

Oxford, R. L. (2016). Toward a psychology of well-being for language learners: The
‘EMPATHICS’ vision. In P. D. Maclntyre, T. Gregersen, S. Mercer (Eds.), Positive
Psychology in SLA (pp. 10-88). Multilingual Matters.

Oxford, R. L. (2018). Empathics: A complex dynamic systems (CDS) vision of language learner
well-being. In J. L. Liontas (Ed.), The TESOL Encyclopedia of English Language Teaching
(pp- 1-9). Wiley & Sons.

Papi, M., & Hiver, P. (2020). Language learning motivation as a complex dynamic system:
A global perspective of truth, control, and value. The Modern Language Journal, 104(1),
209-232.

Patton, M. Q. (2002). Qualitative research and evaluation methods (3rd ed.). SAGE Publications.

Peterson, C. (20006). A primer in positive psychology. Oxford University Press.

Pourbahram, R., & Sadeghi, K. (2022). English as a foreign language teachers’ wellbeing amidst
COVID-19 pandemic. Applied Research on English Language, 11(4), 77-98.

Ruch, W., Harzer, C., Proyer, R. T., Park, N., & Peterson, C. (2010). Ways to happiness in
German-speaking countries. European Journal of Psychological Assessment, 26(3), 227—
234. https://doi.org/10.1027/1015-5759/a000030

Sak, M., & Gurbuz, N. (2023). Dynamic changes in pre-service language teacher well-being
in the classroom ecology: A micro approach. TESOL Quarterly, 58(1), 168—194. https://doi.
org/10.1002/tesq.3222

Schiffrin, H. H. (2014). Positive psychology and attachment: Positive affect as a mediator of
developmental outcomes. Journal of Child and Family Studies, 23, 1062-1072.

Seligman, M. E. P. (2011). Flourish: A visionary new understanding of happiness and well-be-
ing. Free Press.

Shin, S., Mercer, S., Babic, S., Sulis, G., Mairitsch, A., King, J., & Jin, J. (2023). Riding the
happiness curve: The wellbeing of mid-career phase language teachers. The Language
Learning Journal, 51(2), 195-207. https://doi.org/10.1080/09571736.2021.1979632

Skaalvik, E. M., & Skaalvik, S. (2010). Teacher self-efficacy and teacher burnout: A study
of relations. Teaching and Teacher Education, 26(4), 1059—1069. https://doi.org/10.1016/;.
tate.2009.11.001

Steger, M. F., & Shin, J. Y. (2010). The relevance of the Meaning in Life Questionnaire to
therapeutic practice: A look at the initial evidence. International Forum for Logotherapy,
33(2), 95-104.

Sulis, G., Mercer, S., Babic, S., & Mairitsch, A. (2023). Language teacher wellbeing across the
career span. Multilingual Matters.

Sulis, G., Mercer, S., Mairitsch, A., Babic, S., & Shin, S. (2021). Pre-service language teach-
er wellbeing as a complex dynamic system. System, 103, 102642. https://doi.org/10.1016/].
system.2021.102642

Talbot, K., & Mercer, S. (2018). Exploring university ESL/EFL teachers’ emotional well-being
and emotional regulation in the United States, Japan, and Austria. Chinese Journal of
Applied Linguistics, 41(4), 410—432.

Tov, W. (2018). Well-being concepts and components. In E. Diener, S. Oishi, & L. Tay (Eds.),
Handbook of subjective well-being (pp. 1-15). Noba Scholar.


https://doi.org/10.1027/1015-5759/a000030
https://doi.org/10.1002/tesq.3222
https://doi.org/10.1002/tesq.3222
https://doi.org/10.1080/09571736.2021.1979632
https://doi.org/10.1016/j.tate.2009.11.001
https://doi.org/10.1016/j.tate.2009.11.001
https://doi.org/10.1016/j.system.2021.102642
https://doi.org/10.1016/j.system.2021.102642

TAPSLA.18258 p. 26/26 Safak Ugmaz

Tu, L. J. (2016). Understanding world language writing practice: A transdisciplinary contribution
from discourse analysis and complex dynamic systems theory (Publication No. 10123623)
[Doctoral dissertation, The University of Wisconsin—Madison]. ProQuest Dissertations &
Theses Global.

Van Geert, P. (2008). The dynamic systems approach in the study of L1 and L2 acquisition: An
introduction. The Modern Language Journal, 92(2), 179-199.

Vasalampi, K., Salmela-Aro, K., & Nurmi, J. E. (2009). Adolescents’ self-concordance, school
engagement, and burnout predict their educational trajectories. European Psychologist, 14(4),
332-341.

Vella-Brodrick, D. A., Park, N., & Peterson, C. (2009). Three ways to be happy: Pleasure,
engagement, and meaning—Findings from Australian and US samples. Social Indicators
Research, 90, 165—179.

Yorulmaz, Y. I., & Altinkurt, Y. (2018). The examination of teacher burnout in Turkey: A meta-
analysis. Turkish Journal of Education, 7(1), 34-54. https://doi.org/10.19128/turje.348273


https://doi.org/10.19128/turje.348273

